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EDRD141:  Teaching Reading in the Content Area  
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Office Hours:  11-12 M-F or by appointment

Time:  M, W  5:45-8:15
Phone:           294-3537






Email:           renita.schmidt@furman.edu
Vision Statement:

The teacher education program at Furman University prepares educators who are scholars and leaders.

Mission Statement:

Furman University prepares teachers and administrators to use effective pedagogy, reflect critically on the practice of teaching, promote human dignity, and exemplify ethical and democratic principles.  Furman is committed to a program of teacher education that calls for collaborative, interdependent efforts throughout the academic community.  Specifically,

Educators who are scholars and leaders demonstrate mastery of content essential for intellectual competence.  (CONTENT KNOWLEDGE)  They: 

a. have in-depth knowledge and understanding of the fundamentals and concepts of their discipline

b. know and can implement national/state/district curricula and learning standards
c. understand the interrelationship of curriculum, instruction, and assessment
Educators who are scholars and leaders use evidence-based practice for effective teaching and communication. (PEDAGOGICAL SKILLS)  They:
a. articulate their own philosophy of education and use it to guide their practice
b. demonstrate effective long- and short- range planning strategies, using their knowledge of human development to promote learning

c. establish and maintain high expectations for all students

d. use a variety of assessments to inform instruction that reflect the way cultural, ethnic, socioeconomic, gender, and exceptionality issues affect student learning

e. relate disciplinary knowledge across the curriculum

f. demonstrate ethical use of current educational technologies to enhance instruction, assessment, and student performance

g. make subject matter meaningful to all students through use of accurate and current content from multiple sources

h. monitor student learning and adjust practice based on knowledge of student interests, abilities, experiences, and peer relationships

i. create, nurture, and maintain a sense of democratic community in the classroom, using effective and appropriate classroom management strategies to promote student responsibility for behavior

j. use appropriate organization and time management strategies

k. demonstrate respectful and productive communications with families and other care-givers  representing diverse groups

l. communicate with professional competence, orally and in writing

m. inquire about and reflect on curricula, the nature of learning and teaching, and their own practice for professional self-renewal

n. demonstrate initiative to extend responsibilities beyond the classroom and into the school and community

o. engage in collaborative work with colleagues, other professionals, and community members

Educators who are scholars and leaders are caring and thoughtful individuals who respond to the needs and experiences of students and others with whom they interact.  (DISPOSITIONS)  They:

a. respect and value all students and others for their diverse talents, abilities, perspectives, and   contributions

b. are sensitive to community and cultural norms

c. are timely, respectful, and responsible in meeting expectations

d. use suggestions by other professionals to meet challenges and improve practice

e. reflect critically and consistently on their own attitudes and actions

f. exemplify passionate commitment to teaching and continuous learning

g. commit to educational renewal through active professional involvement

h. model ethical and democratic principles in all relationships

i. use sound judgment and display confidence in practice

j. are advocates for students’ well being

Required Texts:

Daniels, H. & Zemelman, S. (2004).  Subjects matter:  Every teacher’s guide to content-area 

reading. Portsmouth, NH:  Heinemann.

Another book of your choice will be selected from several options described in class.

Possibilities include Strategies That Work by Harvey and Goudvis, Illuminating Texts by Jim Burke, Reading Don’t Fix No Chevys by Michael Smith, Nonfiction Matters by Stephanie Harvey, Reading Strategies 6-12 by Jeffrey Wilhelm, When Kids Can’t Read by Kylene Beers.

Course Description:
This course is designed for prospective and in-service elementary, middle, and secondary school teachers.  It presents skills and strategies that facilitate reading and learning with content textbooks, content-area authentic texts, and other media.  Emphasis is on (1) strategies targeted to specific content areas and adaptations for diverse learners and (2) cognitive and metacognitive processes for comprehending and learning with texts.
Course objectives 
1. Discuss how reading to learn is influenced by interactions among the teacher, the reader, the text, and the learning being addressed. 

2. Integrate language, reading, and writing in content area instruction.
3. Assess the reading difficulty of content area materials.

4. Guide instruction to model and engage readers in content literacy and learning, including opportunities for readers to read, write, speak, and listen.

5. Identify the content instructional needs of students in view of the difficulty of the learning experience.  Assess metacognitive knowledge and self-regulation.

6. Use a variety of strategies to connect prior knowledge to new information, develop vocabulary concepts and comprehension in context, and develop metacognitive skills.

7. Design strategies for studying, time-management, and test-taking.

8. Discuss how to promote literacy through the use of authentic texts and electronic texts.

9. Develop strategies to teach writing as a tool for fostering comprehension.

10. Participate in reflective professional development.
Attendance Policy: 

Your involvement in class discussions and activities are crucial for your development as a professional.  It is important for you to be prompt and regular in attendance and current with our assigned readings.  I will expect you to work collaboratively on all group projects, ask questions during class, state your viewpoints and opinions, and be prepared to answer questions from the readings.  

With appropriate documentation, I will excuse absences due to illness and/or emergencies (such as death in the family.)  An example of documentation is a note from your physician, or the Health Services physician or Health Services nurse indicating that you were ill and the illness prevented you from attending class.  Lack of documentation will result in an unexcused absence.  Students with more than three hours of unexcused absence do not qualify for the grade of A, these absences, in fact, will result in a letter-grade reduction in the final grade.  The University policy will be observed in cases of excessive absences.  Regardless of attendance, you are responsible for all material, assignments, and changes in assignments.  

Ignorance of an announcement made in class is no excuse for failure to meet an assignment.

Grading Policy:

Assignments are to be completed and turned in during the class session on the date due.  Assignments include papers, projects, presentations, demonstrations, lesson plans. Late assignments will be reduced by ½ letter grade for each school day they are late.  
Assignments

You will be evaluated according to the course objectives.  Your assignments will provide evidence that demonstrates your ability to satisfy the course goals.  The major assignments are:

A. Participation:  Students are required to attend class sessions and participate in all class activities and assignments.  Active discussions are encouraged.

B. Reading and Writing:  Students are expected to complete all reading assignments before class sessions and email a one page reflective journal entry by the day of class that deals with your assigned readings, class discussions, and related questions and comments.  

C. Annotated Bibliographies:  Select and read three current research articles related to reading (or language) in your content area.  Prepare a one-page each annotated bibliography to be submitted with the articles as due on the syllabus course schedule.  APA documentation.  “See Furman Library web page under “How do I…”

D. Text Evaluation:  Select a text you are using in content area instruction.  Finish writing this assignment.
E. Mid-Term Examination:  3-5 page reaction essay on a prompt involving key learning in the course so far.  The prompt will likely involve your understanding of learning theory, educational philosophy, and teaching for understanding in a content course.

F. Unit Plan/Individual Presentation/Essay:  Create a concept-oriented unit that incorporates the major elements of this course.  Submit the unit and make a presentation to the class related to the unit; a reflective essay explaining your work on the unit should accompany the final submission.

G. Final Examination:  3-5 page reaction essay on reading in your content area.

Evaluation Procedures
Evaluation in this course is a negotiated process.  We will explore issues of evaluation with students as well as for ourselves as learners.  I will demonstrate a variety of assessment strategies. You will also have individual conferences with me during the term. These processes should encourage you to focus on learning for the sake of learning and to consider your growth and development as part of a professional community.  Evaluation is non-competitive and individually-determined.  
Assignments and expectations listed above have not been labeled with weights or percentages.  The work you complete in this course will be assessed cumulatively and holistically; all work may be revised as desired by you, as agreed upon by me, and as term time limits allow.

I expect your work and commitment to this course to be of the highest academic and professional quality.  Late or incomplete work will be addressed at the end of the course – not on individual grades for individual assignments.  Further, individual grades for group work will reflect both the effort of each individual in the group and the ultimate quality of the group assignment.

Academic Integrity:

Students are expected to be familiar with the statement on “Plagiarism and Academic Integrity at Furman University.”  Work completed by students is expected to represent their own effort.  When information for assignments is gained through research in books, periodicals, technology, and/or other original works, credit must be give to the original author(s) of the work.  The pamphlet distributed to Furman students clearly identifies examples of plagiarism.  The APA manual gives examples of how to acknowledge the work or original authors.  Furman’s policy on academic dishonesty will be followed if the instructor finds evidence of academic dishonesty.  Plagiarized work will receive a grade of “F”.

Disability Statement:

Students who have a documented disability and need academic accommodations are requested to speak with the University Disability Services Coordinator.  All discussions will remain confidential.

Diversity

My intention is that students from all diverse backgrounds and perspectives be well-served by this course and that students’ diversity be viewed as a resource and benefit to our collective learning. I also intend that diversity of K-12 students and notions of sociopolitical equality are central issues in the course.  Disagreement is part of life.  I understand that there are times when we may disagree, but we will not intentionally humiliate, intimidate, or embarrass each other.  If we unintentionally do so, we will apologize.  Please remember nonverbal gestures also communicate messages that can humiliate, intimidate, or embarrass people.  I welcome your ideas of how I might improve the effectiveness of the course for you personally or for other students or student groups.
Tentative Course Schedule

January 4, 2006

Session 1:  How do we read?

What does research say? (Possibilities for articles)
January 9, 2006

Session 2:  Reading and Teaching

Read:  Chapters 1, 2, and 7
January 11, 2006

Session 3:  More than Textbooks 
Due:  Article #1

Read:  Chapters 3
January 18, 2006

Session 4:  Creating a Classroom Library and Struggling Readers
Read:  Chapter 4 & 11
Due:  Article #2
January 23, 2006

Session 5:  Reading Strategies

Read:  Chapter 5
January 25, 2006

Session 6:  Using Your Textbook
Read:  Chapter 6

Due:  Article #3
January 30, 2006

Session 7:  Midterm

February 1, 2006

Session 8:  Inquiry

Read:  Chapter 10

Due:  Text Evaluation due
February 6, 2006

Session 9:  Independent Reading Workshop 

Read:  Chapters 8 & 9
February 8, 2006

Session 10: Book Clubs

Read:  ½ of Choice Book
February 13, 2006

Session 11:  Book Clubs
Read:  ½ of Choice Book
February 15, 2006

Session 12:  Project Sharing

February 22, 2006

Session 13:  Project Sharing
February 23 or 24, 2006
Final Exam 
PAGE  
3
ED141
Winter 2006
Schmidt


